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1. HEROER

1960 A% H-LIRE, 36— SREEMAMENEAIITOND X 212780 | Bix B ER
SNz, TOBRMNTHROGEENINGST-DFA T b A X T 7 ar, TU b
M:F%é*féfﬁﬂf%éo ZDO=ZOOHEIEENEIVMSL LTS TH 5 05, ‘“’*:éa%?éf:f
SRS I D — D LA D TG IZHES S 41, Block (2003) (% Big Theory & LA, A
> 7 MR (input hypothesis) (% Krashen (1981, 1982, 1985) I[Z X VWS, A7 >
MEFLAE B HIE T Long (1983, 1996) (2L VD A % T 7 a3 Ui (interaction
hypothesis) 73, A 7w R TIEAT27TE LW FERIZE D Swain (1985, 1995, 2005)
DT Y N7 MREL (output hypothesis) 2MEFE S NTc, A o Z T 7 v a MG TIEA %
T v a BT AEESRCERRZWOEENN, T My MGRTIET U My hOE

FEHENER I TS, 26D =208 HIL, FEXERLZEOD, WFilb A 7y
NAE ZSHEERICREREEEZRTETOEIHALNTHDL EWVWIHI I TH D,

AT BENLE —SEEEICBIT DA 7y FEERICOWT, BRANT S —F &
DMCBRTHZEThHD, TORDITA 7y FEERIZOWT, A ¥ 77 v a B,
TURNTy MEGRICHNRN O C D, MV THE SO EMREIZ OV TOBLE BT
Do

2. WIEOHE
21. A7y ME#

Krashen (1982) 1X1TEh3:3¢ (behaviorism) (255 < SEEHERIEICHT L CRN L2 5
912725721970 FRIZE =% — « T /L (monitor model) #"Hx 7=, E=%— - ET /L
IXHODEFRIZE VR I N TS, 2O D E1E, [E15 - FE KGN (acquisition/learning
hypothesis) . & =4 — @& | (monitor hypothesis), [ HR72EF D | (natural order
hypothesis), [ > 7> MMEF%] (input hypothesis), [1H®E 7 1 /v % —{it | (affective filter
hypothesis) T& %, Krashen (1985: vii) |d “the Input Hypothesis forms part of what I call,
perhaps audaciously, a theory of second-language acquisition, and it has become clear to me over

the last few years that the Input Hypothesis is the most important part of the theory” & i~ #.-D
DD IR TA 7y MEAPRBEETH D & L TR~ TW 5,
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Krashen (1985: vii) L& 512 “The Input Hypothesis claims that humans acquire language in

only one way — by understanding messages, or by receiving ‘comprehensible input.”” & iR~ F
FEERICRB T O RED TPREFREZR A 7> ] (comprehensive input) 0D FEZEEZ FREH L
TW3, Krashen (2L 5 & THEERGERA T v M) LIZRODEBY THD, ZEHEHDOH
E@ﬁﬁvNW% WL T L. TRICEDML R VWEEERIHER ENEEND, TR

LFEEBEOBIEDOSHEL NV ZIEADD L EEDL LNV OA Ty b “il” 3 TR
ﬂ%ﬁ4/7y%1f%aﬁ%f\%Wtﬂﬂ”®i5m4yfy%-vxwﬁﬁbﬁ
ETH, 17, 27 LT DRSS Ty b LR E LT ETH EHEOEGI
EFREWRRNE LTS,

Krashen (X, [FfEFGERA 7 > M) BT 2L DX > TOARFELEGT D LB
N FETNIFEENA Ty VWYL Z L AE LTSRN EST L. BT
MHFIZO DO THDHETR L, 407y MEEUE TEERTRE/R A > 7 v b DEFE
PBEBR7R Z L 72 ST K0 Hige EOREA TR S, DERR T B 2AOBBAN AR50
7o, FIEB ARHRETH D & W O &2 T 7z, £ LT Krashen a4 58 S B 772G
B LT,

22. AVEFITVavRRET YV Ny MR
Krashen DA > 7"y MR ZHE S5 THY L7 D2 Long (1983, 1996) (IZ L 51
BTy a MR ThD, ZORGIE, VA= IR =T 4 7k b —FoA v
v b &V BFEORTERLZWT D Z L O NEMRITEORSL L) EETH D, Long D
AVHET T alGIE, ATy MGHROIERE FEOBGRTHY . HETA U7 v M
EANRHTHNE, ZHUZx LT Swain (1985, 1995, 2005) (%, 1 >~ 7 v N2 TlEA+5r
T, T7URNTY DB ARIRTHLEERL, TV N7y Mrid 2428 L7-, Swain O P
. 7O Ny NeTHZ L CIHEABICERZMIT A7 L, B SR ES IO N E kA
RTARANIBRRIND LIBRTND,

PLED X 512 Krashen OHFGIIFRIE L=, BS54
SIS E D L, ETA Ty ERBRWIRD SREES
Thh, RSl Ty Ve ThiEEBTES

EIb SN EN k@io&ﬂa%
%Dﬁ&wkwo%zﬁ
‘WEEH%%_T% B

23. BEOEEARER

Krashen (1981, 1982, 1985) A > 7" MRELAFENE L CLLKE, #ix 2230350 b SEREFAE
DT, A 07y MEEIFHEH SN TE 722, SEE/ICBIT b4 7y bOEEM
DOTOEGIH TRV, FHEFIZERENOA 7'y NENDHEFET — 4 — %@%f%
HDHDIZEZTAYTAIZ L, TU RNy MIORTH2MLERH D, HF_SiHEGE 2t
ADET IV DB, ZNDOEELDDLDOIFEHLVDT, ”ﬁ7mﬁx@ﬁ%%%
TILEZINTWS Ellis (1994) & Gass (1997) OET V& SinE5 WHED =D&
2D,

Ellis (1994) 135 _SiEEAORM7T et 2%, [4 7 v b (inpu)— KW A 7
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> I | (noticed input)— [ Bfi# TX 7=1 >~ 7" I J (comprehended input)— [ > 7 A 7 | (intake)
— [ RAYEIER ) (implicit knowledge)— 77 7> ] (output) &/~ L7z, & L CHRH
HE% (explicit knowledge) 28 [5-D& ), 1B, (79 M7y M IZEBLTWD Z & &2
Welz L7z, Ellis (1994) OF _SiBEEHERM T 0 AT I/VIL, HEFE S EHEN5E
(second language acquisition classroom research) (ZITRBIZETL LD TH Y\ EDOHROFH 5
FEEBIIBT 2 REDOEENZ SN T DL L OIFFE~ LD T,

Gass (1997) & Gass & Selinker (2001) (X, "2 & ] OB T v AZEHL, A7
MG A 2T 7 v a fiiiziia L, RO XD RE_SFHER/ET VERE L, [
YTy M o IRSE] - TR > AT A7) - Tiga)l > 7Y 7y M, Skehan
(1998) 1%, K3&) 1347 v hOSERROBAESCEHNET T TR, FEHEORE
DEFERBRCRH LT 4 A AR E LD T B ERRTWD, THE] LiX. BRRH
WCEBAHETHD, [LOWTHMINTZA Ty NIA U TA I D, A TA 7
IIGERARFE (hypothesis testing) D72t A THH D, ZORHMIED T AL LTIEL
U & RERE ST ARG SOE IR & U CHIE SRS (interlanguage) OHICHEA S 4L, HEEITIG
CTCTU Ny hEnd, ZORI)REHAHLSHEFEDOLOOLE S EELE
(working memory) TRRHIICATOINLTWVD EWVWZ 5,

3. Bz

AR T, B _SERBICBIT LA 7y FEERIZOWNWT, £ L TH_SHEOE SRR
ETICOWT, BET 7 e —F 2RI ETE 72, L LE SEEBICE. #m
7 7a—F L2777 —Fnb 5, BAENT 7e—F Lk, FLESETEEEOMEA
EADRFF > TWDHE SiEmAEZM eIV L TBEEL L) L3567 e —FThHhD, Z
UK L THEMT e —F Lk, BEoSEmROZRVEH LTI 238 T. 20
BAZFEOAL, ZORDMEDNL 2 THFAMBEUVHER2NEBZ 2D, T72DBA
LHSLEOEEEE R TV OREENT Fu—F Th 5, RMNT 7 u—F Lian
TR —F L TRE _SHEESEEIHAATEL XA TWS, B _SiEEAMRIL. ok
IIBRMD . DX D RBGR OB A FHWTHFRET 50T, WET 57— % —b R
>TL %, A%IF, FFE 2 ANHBROHE2a 7 2 F O B 272 Nortion
Peirce (1995) O T A 527 4 7 « B (identity theory), fH A L BREZ X —KTH Y, thE &
DSR2 88 U TR 2 7RRE D339 D L HE X 72 Vygotsky (1962; 1978; 1987) D14
SAEFEGR (sociocultural theory) (Z-DOWT HiRET L, sEAT 7'v—F LRI O RN HH
CEHEREBETONERD D,
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